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ABSTRACT
THE MENTAL HEALTH MINISTRY OF THE CHURCH:




Religious beliefs and value systems can enhance the in
dividual's living experience in ways that are growth nurtur
ing, such beliefs and value systems are capable of engender
ing a sense of meaning in the face of confusing experiences
The purpose of this project is to determine if a Human
ities Seminar course which considers selected contemporary
ethical issues can encourage positive emotional and social
development among students. The underlying principle is
that religious orientation determines how individuals re¬
spond to and interpret the living experience.
Eighteen college students participated in the project,
their academic majors represented areas in the social sci¬
ences, humanities and natural sciences. These students com
pleted a twenty-one item questionnaire at the beginning of
the seminar; the same questionnaire was used as a posttest
instrument at the conclusion of the project. The results
of the pretest and posttest were compared to see what
changes took place in students' attitudes. From these ob¬
servations, it appears that the deepening of religious
knowledge did not significantly impact pre-seminar beliefs,
attitudes nor value systems, with reference to selected
ethical issues. Therefore, the expected outcome, the
seminar would have a noticeable impact on individuals and
would be observable in the posttest, was not realized.
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PREFACE
In this writer's context o£ ministry, the observation
was made that many college students' religious beliefs did
not encourage creative emotional and social development.
To encourage students to develop a Salugenic religious ori
entation, the Humanities Seminar was offered during the
first semester of the 1982-83 academic year. The course
was to provide students an opportunity to examine their be
liefs and value systems in light of selected contemporary
ethical issues. In other words, to serve as a model of
intervention in a classroom setting
Chapter I
INTRODUCTION
One common problem shared by many college students is
a lack of knowledge about religion. Instead, students are
generally informed by a body of religious sentiment which
does not encourage mature emotional and social attitudes.
In other words, their religious sentiments do not move them
toward realizing their emotional and social potentials. The
underlying inference is religious beliefs that hurt, verses
religious beliefs which heal. One blocks the development of
growth and the other enables and enhances growth. Howard
Clinebell describes this idea correctly when he categorizes
these conditions as "Salugenic or growth-nurturing, reli¬
gion enriches all other dimensions of life. Pathogenic or
growth-blocking, religion diminishes all other dimensions."^
Within the context of this project, mature emotional
attitudes have to do with the individual's ability to be
emotionally sustained, supported and generally enabled by
religious beliefs and values that empower individuals to
^Howard Clinebell, Growth Counseling (Nashville:
Abingdon, 1979), p. 37.
constructively meet the challenges, pressures and contra¬
dictions o£ living in a complex society. In other words,
individuals are capable of confronting the emotional trau¬
ma associated with physiological, social and situational
changes experienced in the living process. Informed by a
body of religious beliefs and values that is growth-nurtur¬
ing, individuals do not resort to emotional escapism, but
seek instead, meaning by confronting the accompanying trau¬
ma.
Gordon W. Allport conveys the meaning of mature emo¬
tional attitudes in the following statement as he focuses
on the religious sentiment.
It is the region of mental life that has
the longest-range intentions, and for this
reason is capable of conferring marked inte¬
gration upon personality, engendering meaning
and peace in the face of the tragedy and con¬
fusion of life.2
Mature social attitudes, on the other hand is under¬
stood to be the ability of the individual to live creatively
in community with others. In this regard, the personality
of the individual is so intergrated that personal growth,
integrity and self-concept enhances positive maximization
of social intercourse with one's total environment, this
is referred to as the authenic self in process. Mature
^Gordon W. Allport, The Individual and His Religion
(New York: The MacMillan Company, 1951), p. 142.
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social attitudes then have to do with growth-enhancing re¬
lationships. The presupposition is that tension between
the individual and the environment is a necessary factor
which creates the opportunity for the formation of mature
social attitudes.
Carroll A. Wise hits upon this idea as he discusses the
meaning of Weltanschauung. He conceptualizes Weltanschauung
as:
The conceptually formulated relationship
of the individual with his world in terms of
feelings, intellect, and will, or his attitude
toward the universe ... If this relation¬
ship were such that no tensions were created,
the Weltanschauung would probably remain in an
undeveloped state . . . conflict, frustration,
and the necessity for a tension-reducing adjust¬
ment becomes the stimuli under which Weltanschauung
is developed.^
Implicit in the movement toward growth-enhancing relation¬
ships is a body of religious beliefs and values that encour¬
age creative social interaction.
^Carroll A. Wise, Religion in Illness and Health
(New York: Harper § Brothers), p. 116-118.
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AMPLIFICATION OF THE PROBLEM
To a great degree, many students have not been able
to embrace a growth-enhancing understanding o£ religion.
Many students' religious orientation has been shaped by
mimicry. Mimicry here means that the student has not had
the opportunity to identify, own, nor affirm a system of
religious beliefs and values but has instead adopted and
adapted superficially, expressions of religion. This
superficiality is due in part to individual's rural exis¬
tence and socialization about religion. In order to affirm
a viable and constructive system of religious beliefs and
values, there must be a period of questioning, pondering
and examining one's belief system. The rural religious
experience is often one in which the individual is not en¬
couraged to question religious matters.
In his book Rural Life in Process, Paul H. Landis makes
the following observation concerning the rural religious ex¬
perience .
It seems probable that the rural religious
attitude is less critical, skeptical, and inquir¬
ing than the urban; that the rural man is more in¬
clined to accept absolutes, to hold more firmly
to the view that the Bible is the final word of
truth, that sin and righteousness, good and bad,
truth and falsehood are always clear-cut and dis-
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tinct, that the good way is clearly marked for
anyone who wills to find it.^
For the contemporary college student who comes out of such
a rural setting, this particular frame of religious orien¬
tation can be debilitating. Inspite of skepticism on the
part of some youth, many young people have embraced, with¬
out question, the rural religious orientation. Charles S.
Johnson notes the following as he speaks of rural youth and
religion.
Some have adopted fully the pattern of their
elders in their concept of religion, their deep
emotional response to the church, and their ad¬
herence to its rigid doctrines, at least in theory.
They are firm believers in the church as it exists
in the rural area today, its doctrice, precepts,
and premises, and attempt to carry out its pre¬
scribed codes of behavior.^
The point being made is that religious orientation which
does not enable the individual to question, discuss nor exam¬
ine one's religious frame of reference, may find that reli¬
gious orientation to be growth-diminishing in an environment
where the issues are not so cut and dry.
In his book. The Individual and His Religion, Gordon W.
Allport writes; "what a man believes to a large extent deter-
'^Paul H. Landis, Rural Life in Process (New York:
McGraw-Hill Book Company, Inc., 1940), p. 376.
^Charles S. Johnson, Growing up in the Black Belt
(Washington, D.C.: The American Council on Education, 1941),
p. 157.
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mines his mental and physical health."^ A particular situa¬
tion of ministry has provided a number of tragic examples
which were the results of students having an inadequate re¬
ligious frame of reference, therefore, they suffered emo¬
tional and physical ill-health.
In the context of the campus ministry at Tougaloo
College, a young lady's religious orientation informed her
that to experience sexual attraction for a young man was sin¬
ful. Because of her religious orientation, she could not rec
oncile the reality of her developmental experience as a woman
with her religious beliefs. Instead of offering creative
guidance and nurturing, her religious orientation was condemn
ing. This young lady collapsed under the weight of her ex¬
perience in the form of an emotional breakdown.
Another example is reflected in a young man's belief
that religion and the practice of it should be isolated from
social concerns and the human condition. Academically, he
failed because he refused to read assignments which conflict¬
ed with his particular religious orientation. His religious
frame of reference was growth diminishing in that it prohib¬
ited his intellectual development which directly influences
growth in other areas of human activity.
^Gordon W. Allport, The Individual and His Religion
(New York: The MacMillan Company, 1951), p. 79.
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Finally, there is the young lady who's religious beliefs
have informed her that she is eternally damned because she
committed an unpardonable sin. She said that she had the
"Holy Spirit" when she did not. She suffered an emotional
collapse because her orientation about God has been one
which has presented Him as punishing, unforgiving and without
mercy, love and compassion. In each of the before mentioned
examples, the individuals' religious orientation and belief
had much to do with their emotional, and physical health.
These are just a few examples which give an indication
of how a lack of religious understanding can diminish and
block individual's emotional and social development. This
is the context out of which the statement is made that the
most common problem among college students is a lack of know¬
ledge about religion. Yet it is precisely an area which has
profound impact on the emotional and social well being of
individuals. A review of some of the related literature will
give an indication of the degree this impact has on individ¬
uals .
REVIEW OF LITERATURE
In a study conducted by Samuel Southard at the Central
State Hospital at Lakeland, Kentucky, the following obser¬
vation was made:
7
Religious affiliation with this or that grouphas little or no correlation with mental illness .
.. ; however, the way in which religious teach¬
ings are presented to persons has much to do with
the way he accepts, rejects, or fall into intermi¬
nable conflict over the teaching.'
The indication is that the awareness of, or the seriousness
by which religious orientation is conducted, does impact the
ability of individuals to develop mature emotional and social
attitudes.
Reflected in a study by Gerhard Lensky, further support
is given to the idea that religious beliefs do in fact in¬
fluence individuals' attitudes. The study indicates many
things, but the one item relevant to the intent of this pro¬
ject is as follows: "not only is behavior of men influenced
by the socio-religious groups to which they belong; our evi¬
dence also indicates it is influenced by their religious
gorientation."
Gordon W. Allport makes the following observation along
the same lines:
What a man believes to a large extent determines
his mental and physical health . . . , religious
beliefs, simply because it deals with fundamentals,
often turns out to be the most important belief.9
^Waynes E. Oates, Religious Factors in Mental Health
(New York: Association Press, 1957), p.
^Gerhard Lensky, The Religious Factor (New York: Double¬
day and Company, Inc., 19613 , p. 295
^Gordon W. Allport, The Individual and His Religion
(New York: The MacMillan Company, 1955J, p. 79.
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Experience has demonstrated that Allport is correct in his
observations; this gives additional weight to the idea that
the church's and institutions o£ higher learning serious
treatment of religious orientation for individuals, can em¬
power or destroy, enhance or diminish personal growth and
development.
Karl Manniger views the influence of religion on mental
health as an indication of how adequately religion enables
or restricts personal growth.
The manner in which a human utilizes his re¬
ligion- whether it be to enrich and ennoble his
life or to excuse his selfishness and cruelty,
or to clothe himself in the comforting illusion
of omnipotence- is a commentary on his mental
health.
Manniger's observation makes it clear that religion or what
one's religious orientation has been is related to mental
health. In other words, religious beliefs can encourage or
diminish movement toward emotional well-being. With regards
to positive mental health, Marie Jahoda's study reveals the
following about what constitutes positive mental health.
A. His attitudes toward himself are character¬
ized by self-acceptance.
B. He actualizes his potentialities through per¬
sonal growth.
C. His inner drives are focused and his personality
integrated.
^^Karl Manniger, The Human Mind (New York: Alfred A.
Knopf, Inc., 1947), p. 466.
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D. He has a dependable sense of inner identity
and values so that he is not overly dependent
on the influence of others.
E. He is able to see reality- the world and other
people- with accuracy because his subjective
needs do not distort his perceptions.
F. He is able to take what life gives him, master
his environment, and enjoy love, work and play.^^
The mental health ministry of the church, as a model of in¬
tervention with college students, seeks to enable individuals
as they struggle to confront their experiences of living
in an academic environment and empowering them through reli¬
gious nurturing to grow through their situational and devel¬
opmental crisis.
In this same direction, Eric Fromm has the following
to say about the mentally healthy person.
The mentally healthy person is the productive
and unalienated person; the person who relates
himself to the world lovingly, and uses his rea¬
son to grasp reality objectively; who experiences
himself as a unique individual entity, and at the
same time feels one with his fellow man . . . who
is in the process of being born as long as he is
alive, and considers the gift of life the most
precious chance he has.^^
With Fromm's statement as a focus, it would appear that men¬
tal health is more of a process than an objective. Inherent
in this process is the development of a system of mature.
^^Marie Jahoda, Current Concepts of Positive Mental
Health (New York: Basic Books, Inc., 1959), p. 23.
^^Eric Fromm, The Sane Society (New York: Holt, Rine¬
hart and Winston, 1955), p^ 275.
10
and growth enhancing religious beliefs and values. What
one believes determines the quality of relationships, physi¬
cal health and emotional well-being. Religious beliefs and
values influence the way a person perceives the world and re
spends to the living experience.
In similar fashion, Howard Clinebell expresses the im¬
pact religious awareness has on personal growth in the con¬
text of spiritual growth.
Spiritual growth aims at the enhancement of
our realistic hope, our meanings, our values,
our freedom, our faith systems, our peak expe¬
riences, and our relationship with God.13
To the degree that one's religious beliefs and values can
provide a constructive and enabling frame of reference, the
more enriching the individual's personal growth becomes; per
sonal growth is understood to be emotional and social enrich
ment. Clinebell identifies this quality of one's religious
frame of reference as "Salugenic, or growth-nurturing, re-
14
ligion enriches all other dimension of life."
The point being made is that religious orientation, as
a frame of reference, undergirds and nurtures the individu¬
al's ability to live creatively and adaptively in communi¬
ty with others. It is what one's religious interpretation
or reality provides in the way of spiritual grounding and
^^Howard Clinebell, Growth Counseling (Nashville:
Abingdon, 1979), p. 37.
^^Ibid., p. 37
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growth that enhances emotional and social well-being. The
mission of the church and an understanding of its purpose
in comtemporary society is the background out of which The
Mental Health Ministry of the Church, A Model of Intervention
with College Students is developed. A footnote to this con¬
ceptualization is provided by Arthur G. Nikelly in the fol¬
lowing statement.
Religion also furnishes a hierarchy of values,
so that the student can make the best decision
should there be a conflict of choices ... A
healthy orientation of religious values enables
the student to accept his shortcomings with great¬
er ease.15
Implied in Nikelly's statement is the idea that spir¬
itual health and mental health are necessarily related and
influence the individual's ability to creatively meet the
challenges associated with modern life. Howard Clinebell
amplifies this relationship as he states what the term men¬
tal health means.
The term mental health, has four major aspects-
the ability to relate constructivley with oneself
(inner unity), with other people, and with God,
and the ability to cope with the demands of life.
Mental health, fostered by spiritual or religious health is
a condition in which the individual may acquire the ability
^^Arthur G. Nikelly, Mental Health for Students
(Springfield, Illinois: Charles C. Thomas Publishers,
1966, p. 42-43.
^^Howard J. Clinebell, Jr., The Mental Health Ministry
of the Local Church (Nashville: Abingdon Press, 1972) , p"^ 18.
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to adaptively meet and confront the self and environment.
Collectively, spiritual health and emotional health enables
the individual to keep faith with the integrated essential
self. In this context, the individual's religious orien¬
tation is enabling and nurturing. This project seeks to
participate in enabling students to accomplish this task.
RELATION TO THEORY OF MINISTRY
The Mental Health Ministry of the Church, A Model of
Intervention with College Students is related to my theory
of ministry in the following ways:
A. The church, wherever the community of the faith¬
ful is manifested, is a symbol of God's active
participation in the lives of men and women in
an effort to liberate them from growth-diminish¬
ing conditions, to growth-enhancing conditions.
B. The church uses the available resources to find
creative ways of interpreting the love of God
in terms which address individual's conditions
of estrangement in a complex society.
C. The church, as a symbol of God's active partic¬
ipation in the lives of contemporary men and
women is called to empower members of the be¬
loved community that they may live creatively
in light of the Christian faith.
CONTRIBUTION TO THE MINISTRY OF THE CHURCH
As for the project's contribution to the total ministry
of the church, the objectives are as follows:
A. To develop a model of intervention that will
enable students at Tougaloo College to be
13
supported by their religious beliefs in
ways that will enable them to strengthen
their crisis resolution skills (empowering).
B. To work in concert with the College as an
enabler for students in their struggle to
temper their academic learning with a sense
of increased social sensitivity and social
responsibility.
C. To work constructively with students in ex¬
amining the interrelatedness of ethical and
moral issues in modern life and the role reli¬
gious beliefs and values can play in the con¬
structive resolution of such issues.
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DEFINITION OF TERMS
Mental Health: With an understanding that there is no
all-inclusive concept of what constitutes
mental health, mental health is under¬
stood as the degree to which a person
can maintain a creative sense of self
while maximizing his/her interaction with
others and the environment.
Ministry: The act of participating in the work of
Christ to foster among men/women the
ability to love God, and neighbor.
Church: A symbol of God's active participation
in the lives of men/women to encourage
creative emotional, spiritual and social
development.
Intervention: To enter into the life situation of
individuals, groups and families in
an effort to mobilize internal and
external adaptive coping skills while
addressing conditions of stress pre¬
cipitated by somatic and emotional up¬
set.
College Students: Those persons engaged in a full-time





Tougaloo College is located on the northern boundary of
the city of Jackson, Mississippi. The institution has been
located at its present site since it was established in 1869.
Early in 1896 the American Missionary Associ¬
ation commissioned Allen P. Huggins, a former Union
officer who had settled in Mississippi, to look
for suitable land for a normal agricultural school.
Near the Tougaloo railway station seven miles
north of Jackson, he found the old Boddie planta¬
tion of 2,000 acreas, with a spacious antebellum
mansion. . . . McKee offered to sell Huggins the
mansion with about 500 acres for $12,000. After
some negotiation, Huggins obtained them for $10,
500, which was paid by the Freedmen's Bureau.
Out of this transaction was the beginning of an institution
that became known as Tougaloo College. Throughout the one-
hundred and thirteen year history of Tougaloo, it has sought
to demonstrate its commitment to the uplifting of the indi¬
vidual and society in general through its educational and
service programs. The mission of the college continues to
be in that spirit of uplift.
^^Clarice T. Campbell and Oscar A. Rogers, Jr. Missis¬
sippi: The View From Tougaloo (Jackson: University Press of
Mississippi , 1979) , p. 7-8.
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MISSION STATEMENT
Tougaloo's overall mission is to provide its
students with an education which imparts to them
an understanding and appreciation of the human¬
ities, the natural and social sciences, the
characteristics of critical thought, and a knowl¬
edge of human ideas as revealed in cultural and
spiritual history.
DEGREE GRANTING DIVISIONS
Tougaloo College holds accrediation in the Southern
Association of Colleges and Schools, the Mississippi Commis¬
sion of College Accreditation and twenty four related asso¬
ciations and boards of higher education.
The small church-related college conferes
under-graduate and associate arts degrees in the
division of Education, Humanities, Natural Sci¬
ence and Social Science.
STUDENT POPULATION
Mississippi is still very much a state with an agricul¬
tural economy and a large percentage of its people are still
tied to a rural life-style. It is out of the small towns,
communities and cities that Tougaloo recruits a significant
portion of its students.
^®1980 Fact Book (Tougaloo: Office of Institutional Re¬




The enrollment is presently at six hundred and
sixteen students who represent all the counties o£
Mississippi, twenty six states and three foreign
nations. Five hundred and seven members of the stu¬
dent body are resident of Mississippi, four hun¬
dred and forty five are female students.^®
Of the five-hundred and seven students from Mississippi,
two hundred and thirty-two were recruited from rural cities,
towns and communities with a population of seven-thousand,
five-hundred or less. This means that 45.8% of the Missis¬
sippi students are from rural environments, while 54.2% of
the Mississippi students were recruited from cities with pop¬
ulations above seven-thousand, five-hundred. This means that
more students are recruited from larger Mississippi cities,
but there are more small rural town represented among the
student body.
It is significant to note that of the two-hundred and
seventy-five students from cities with populations above
seven-thousand five hundred, one-hundred and ten are from
Jackson, Mississippi; of this number 74 are female students
and 36 are male students, or 32.7% of 110 are male students
and 67.2% are female. Comparing this with the total student
body of 616, 33.9% are male students and 64.9% are female
students. The same holds true for those students from small¬
er cities and towns in comparing the distribution of male
and female students.
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THE CHAPLAIN'S RELATION TO
THE COLLEGE AND ITS MISSION
Administratively, the college chaplain serves as min¬
ister of the local campus church; he is a staff member of
the Student Development Services Department, has faculty
status and teaches in the Department of Philosophy and
Religion. In this capacity, the focus is on realizing the
objectives of the College which are:
To enable its students to become self-direct¬
ed learners and self-reliant persons capable of
dealing effectively with people, challenges, and
issues in society.
As a staff member in the Department of Student Development
Services, the chaplain is responsible for counseling, devel¬
oping and implementing religious life activities which address
the needs and concerns of the college community. As the min¬
ister of the campus church, the chaplain is responsible for
weekly Sunday morning worship services and Sunday school.
The latter two activities involve student participation as de¬
votional leaders, and superintendents. These activities are
approached with an understanding that they are not isolated,
disjointed exercises, but approached with an understanding
that they flow out of a Christian context.
What is the meaning of saying that the responsibilities
^^"Aims of the College," Tougaloo College Catalog,
Vol. 86 (April 1980): 8.
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of counseling, teaching and ministering are activities which
flow out of a Christian context? Perhaps Joseph Haroutunion
captured it best when he wrote, with regards to a "Protestant
Theory of Education," that teaching is conducted in the
light of the Christian understanding of human beings, their
nature, their powers, their destiny." Although Haroutunion
is addressing the issue of teaching, this writer broadens the
concept to embrace counseling, worship services and other
activities associated with the responsibilities of the chap¬
lain.
Counseling becomes an activity through which the love of
God for estranged men and women is interpreted in terms which
can enable individuals to grow through their growth blocking
experience. Teaching becomes a vehicle through which individ¬
uals can be empowered to become better able to be self-directed
learners and self-reliant persons. Worshipping becomes an
activity through which people are creatively challenged and
encouraged to become emotionally and spiritually mature indi¬
viduals. With regards to worshipping, Howard Clinebell, Jr.
expresses its importance in the following statement.
Corporate worship contributes to positive
mental health to the degree that it helps the
individual experience a sense of belonging, per¬
sonal integration, diminishing of his guilt and
^^John Paul von Greuningen, Toward a Christian Philosophy
of Higher Education (Philadelphia! The Westminister Press,
1957J, p. 24.
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narcissism, reestablishment of a sense of trust,
worthy self-investment, and strength for handling
his problems constructively.^3
Theologically then, counseling, teaching and religious wor¬
ship are interpreted to make real Jesus' proclamation con¬
cerning why He came into the world, "I have come that they
may have life, and have it abundantly.The college chap¬
lain must be diligent and responsible in ministry if college
students are to be empowered as they struggle to assume
creative and healthy roles in their social systems.
The college chaplain ministers to people who experience
the same basic needs for an abundant life as any other age
group. C. Gilbert Wrenn expresses this need as he addresses
the needs of young people.
1. The need to become increasingly independent
of parents and other adults.
2. The need to establish satisfying intellectual,
social, and emotional relations with the oppo¬
site sex.
3. The need for status in his own age group, ac¬
ceptance by both sexes.
4. The need for a sense of security.
5. The need for success and a feeling of growth
or achievement in at least one area of his
life.
^^Howard Clinebell, Jr., The Mental Health Ministry of
the Local Church (Nashville: Abingdon, 1972) , p. 75"!
^"^John 10:10 (RSV) . /_RSV= Revised Standard Version of
the Bible/
21
future6. The need for an acceptable goald for t
both vocational goal and life purpose.
The preception of failure in any of these areas of need on
the part of students can lead to depression, anxiety or if
allowed to go unattended, such conditions can lead to prob¬
lems of personality. Charles F. Kemp sound this concern in
the following statement: "A problem of academic failure can
be very emotional, to some degree. A problem of religious
doubt can lead to feeling very guilty."
Because the chaplain is empirically informed via the
behavioral sciences, theology and a sense of spiritual ground¬
ing, he is in a position to theologically and practically as¬
sist students' passages through situational and developmental
crisis. With regards to counseling as a mechanism for growth-
enhancement, counseling takes place in light of the historical
Christian tradition of renewal through reconciliation. Through
counseling, individuals are encouraged to develop mature so¬
cial attitudes, emotional enhancement and religious under¬
standing. In this context, "crisis experiences become a
turning point in which case the crisis was a period of oppor-
27
tunity."
Gilbert Wrenn, Student Personnel Work in College
(New York: The Ronald Press Company, 1951) , p. S'!
^^Charles F. Kemp, Counseling with College Students
(Philadelphia: Fortress, 1964), pT 56.
^^Gerald Caplan, Principles of Preventive Psychiatry
(New York: Basic Books, Inc., 1964), p. 3T!
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THEOLOGICAL ASSUMPTIONS
With regards to the theological foundation on which rests
ministry in higher education, there seems to be no unanimity
on what shape nor form the church's ministry in higher edu¬
cation should be. After a national meeting in 1978 of United
Ministries in Higher Education, the participants expressed
the need for a theology of the church's ministry in higher
education. In a report issued after the meeting, the follow¬
ing statement appears. "The nature and role of campus min¬
istries continue to be troublesome. . . . Over and over the
participants called for a theology of the church's ministry
2 8in higher education." This is the context out of which
the statement is made that there seems to be no unanimity on
what shape nor form the church's ministry in higher education
should be.
There is however, a theological context out of which
ministry in higher education takes its raison d'etre. That
context is the historical Christian community and the minis¬
try of Jesus in that community. It is a tradition in which
Jesus sought to minister to the total person as one sought
to live creatively within the constraints of one's own human
^^John H. Westerhoff, ed.. The Church's Ministry in
Higher Education (New York: UMHE Communication Office,
Puolisher, 1978), p. 280.
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experience. This is the presupposition on which hangs the
following theological assumptions.
First, the goals of higher education are no less than
the mission and ministry of the church, via the campus min¬
istry, both are concerned with enabling individuals to real¬
ize the full meaning of Jesus' proclamation concerning an
abundant life. With regards to the campus ministry, the
focus is on empowering individuals to live creatively via
growth-enhancing religious orientation. This focus enables
individuals to maximize their total growth experience. H.
Richard Neibhur expresses this concern in the following
statement.
No substitute can be found for the defini¬
tion of the goal of the church as the increase
among men of the love of God and neighbor.29
With regards to this idea in the context of education,
Kenneth I. Brown expresses the goal of education in the follow¬
ing statement.
The first goal of education, both secular and
Christian, is the love of learning. Learning is
knowledge which has been shaped by a human under¬
standing and raised by the yeast of creative imag¬
ination. It is a state or condition of a human
being rather than an inert possession.30
With Brown's statement in mind, education, becomes an
activity through which human beings endeavor to become liber-
Richard Niebuhr, The Purpose of the Church and its
Ministry (New York: Harper ^ Row Publishers, 1956) , pT^ 31.
^^Kenneth I. Brown, Not Minds Alone (New York: Harper
§ Brothers Publishers, 1954) , p. ZTl
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ated from fear and ignorance, and liberated to realizing what
an abundant life can mean. Clinebell expresses this idea
thusly.
The goal of all creative education is potenti-
alizing. The word educate comes from the Latin,
meaning to draw out one's potential.
The second goal to be considered is the development of
the student. Again, the church and education are allies in
potentializing the individual's whole personal growth. Speak¬
ing about the well-being of the student, Kenneth I. Brown
writes:
We want him to be in the process of fulfilling
his intellectual capabilities. But he is more
than brain. We want him growing, increasingly in
his social sensitiveness and his acceptance of
social responsibility.32
As a model of intervention with college students, the
mental health ministry of the church via the campus ministry
seeks to create an environment in which students can choose
to become more creatively involved in the living experience.
A statement by Carroll A. Wise further clarifies the meaning
of religious beliefs enhancing the living experience. In
the context of religious thought, he writes:
^^Howard Clinebell, Growth Counseling (Nashville:
Abingdon, 1979), p. 63.
Kenneth I. Brown, Not Minds Alone (New York: Harper
§ Brothers, Publishers, 1954) , p. 158.
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It deals not with the aspect o£ experi¬
ence, but with life as a whole. Meaning and
value are not discovered in isolated experi¬
ences, but by considering their relationship
with the whole experience . . . religious
thought seeks to apprehend goals and values
around which personality may be integrated,33
Theologically, the focus is on encouraging individuals to
develop religious attitudes which foster creative emotional,
spiritual and social holistic living. This idea is at the
heart of the Christian church and positive higher education.
Theologically, there is a legitimate inseparability of spir¬
itual health and emotional health.
To summarize this area of theological assumptions, it
is important to note that the chaplain's primary concern is
to serve as an enebler, to encourage individuals to use cre¬
atively their religious beliefs and values in order to fulfill
their potentiality. Although he has reference to pastoral
counseling, the following observation by Clinebell has theo¬
logical relevance for the campus ministry as well.
Pastoral counseling is the utilization by a
minister, of a one-to-one or small groups rela¬
tionship to help people handle their problem of
living more adequately and grow toward fulfill¬
ing their potentialities.34
^^Carroll A. Wise, Religion in Illness and Health
(New York: Harper 5 Brothers Publishers, 1942) , p. 13S.
Counsel-
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In light o£ the historical Christian community and the
ministry of Jesus in that community, the theological assump¬
tion is that the church's ministry in higher education is
one in which the focus is on enabling individuals to become
creative in their living experience, to enhance life. Howard
J. Clinebell reflects this sentiment in the following state¬
ment .
Human life is precious, much too
to waste. To live at only a fraction
potential aliveness and creativity is





^^Howard J. Clinebell, Growth Counseling (Nashville:
Abingdon, 1979), p. 18.
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Chapter III
ACT OF MINISTRY, PRESUPPOSITIONS
Religious thought may be a symbol for the
understanding of meaning and values that remove
ignorance and fear, and give man a basis on which
to order his life.’6
The living experience is not a static experience, but
an experience in which individuals seek to live creatively
within the environment. This means that individuals do not
live in isolation, nor in a negative way seek to escape from
reality, instead, individuals seek to understand the relation¬
ship of issues, crisis and experiences; thus, creative liv¬
ing calls for an interdisciplinary conceptualization of the
living experience.
This course seeks to assist students in their efforts
to clarify their religious beliefs and value systems. The
focus of the seminar will not be on teaching what is to be
believed, but to introduce the students to a process through
which they can discern for themselves the difference in re¬
ligious beliefs and values that heal, over and against those
^^Carroll A. Wise, Religion in Illness and Health
(New York: Harper and Brothers, 1942) , p. 138.
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beliefs and values that are growth diminishing. This par¬
ticular approach is called value-clarification. A summary
of this approach is revealed in the following statement.
Value-clarification ... is based on the ap¬
proach formulated by Louis Raths who in turn build
upon the thinking of John Dewey. . . . Raths is
not concerned with the content of people's values,
but the process of valuing.
Within the context of this project, the process of valuing
is understood to be an experience in which individuals se¬
riously consider their belief systems in relation to the
living experience. The seminar seeks to provide the oppor¬
tunity for serious research, discussions and reflection on
contemporary issues in light of students' religious beliefs
and value systems. At the heart of the course is a desire
to enable students to seriously develop an understanding of
meaning and values that will contribute to enhancing students'
living experiences. To this end, Kubler-Ross makes the fol¬
lowing observation.
Humankind will survive only through the com¬
mitment and involvement of individuals in their
own and others' growth and development as human
beings.
The living experience in a complex society brings with
it a sense of rootlessness in that old formulas, and pre-
^^Sidney B. Simon, Leland W. Howe and Howard Kirschenbaum.
Value Clarification (New York: Hart Publishing Company, Inc.,
1972), p. 19.
^^Elisabeth Kubler-Ross, Death the Final Stage of Growth
(New Jersey: Prentice-Hall, Inc., 1975), p. 16S.
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scriptions do not hasten solutions to complex questions. If
individuals are to be empowered to live in ways that are
creative and growth enhancing, there must be periods of
questioning, examining and reshaping religious beliefs and
value systems. The seminar will provide an opportunity for
students to began the process of value clarification. Val¬
ue clarification is understood to be a process through which
students are encouraged to examine their beliefs and value
systems. The following statement gives and indication of
how this process takes place in the classroom.
. . . The teacher uses approaches which help
students become aware of the beliefs and behav¬
iors they prize and would be willing to stand up
for in and out of the classroom. He uses mate¬
rials and methods which encourage students to
consider alternative modes of thinking and act¬
ing. Students learn to weigh the pros and cons
and the consequences of the various alternatives.
The teacher also helps the students to consider
whether their actions match their stated beliefs
and if not, how to bring the two into closer har¬
mony. Finally, he tries to give students options,
. . . for only when students begin to make their
own choices and evaluate the actual consequences,
do they develop their own values.
With Simon's, Howe's and Kirschenbaum's statement as a con¬
ceptual frame of reference, the seminar description is pre¬
sented.
SCOPE OF THE STUDY
The study will focus on how the mental health ministry
^^Sidney B. Simon, Leland W. Howe and Howard Kirschenbaum,
Value Clarification (New York: Hart Publishing Company, Inc.,
1972) , p. 20
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of the church via the college chaplain, can become an instru¬
ment of intervention in a classroom setting.
LIMITATIONS
The study will be limited in the following ways:
First of all, the selection process for participants is
dependent upon registration, this means that the study will
include those students who enroll in the Humanities Seminar:
Moral Values and Contemporary Issues. The results will have
significance for just that group of students. Secondly, the
design to be used in the study allows for six possible un¬
controlled external variables: history, maturation, testing,
instrumentation, statistical regression, and mortality. This
research design is the one-group pretest- posttest, a quasi-
experimental design.
By using this research design, the researcher makes
observations about a group and then test out those observa¬
tions by using the following approach. A pretest is given
to a group of subjects and results are noted. Next, a treat¬
ment, in this case a semester course is administred after
which the same posttest is given to the same group of subjects.
This constitutes a third limitation, no comparison of the re¬
sults is made in light of another group of subjects. There¬
fore, the significance of the study must be interpreted with¬
in the frame of one particular group, in this case, those stu-
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dents who enrolled in the seminar course.
The pretest instrument will be the same instrument used
in the posttest. It consists of twenty-one items which are
designed to sample students religious attitudes, beliefs
and values as they relate to the issues defined in the sem¬
inar course.
DELIMITATIONS
The study will include selected issues which fall under
three major topics: medicine, business and civil law. With¬
in the area of medicine, the selected issues will be abortion,
euthanasia, the Hippocratic Oath, and human experimentation.
Within the area of business, the selected issues will be re¬
stricted to advertising, investment and product safety. With¬
in the area of civil law, the selected issues will be re¬
stricted to capital punishment and the impact law has upon
those areas identified earlier in medicine and business.
The approach to researching the topics will be inter¬
disciplinary. Students will not be expected to do an ex¬
haustive study in any one discipline but will be expected to
develop an operational understanding of how contemporary is¬
sues are touched by and have significance for several dis¬
ciplines. An example of this approach is reflected in con¬
sidering the issue of abortion. There is a historical con¬
text out of which abortion comes, in conjunction to this his¬
torical context is a cultural, socio-religious, political
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economic and psychological view of abortion. The goal is to
discover what those views are and how they inform individuals
in their decision making processes. In this respect, stu¬
dents can have an opportunity to began clarifying their own
belief and value systems.
SEMINAR OUTLINE
The seminar will meet one hour, three times a week,
Monday, Wednesday, and Friday at 1:00 p.m. in the Academic
Complex. The instructional procedures will follow the line
of research and exposition. This means that students will
research various topics and discuss their findings with other
students in the class. There will be some lecturing in the
way of instructions and feedback, but only as a means of clar¬
ifying, stimulating thoughts and raising questions.
The approach to the three major areas of medicine, busi¬
ness and law will be interdisciplinary in that contemporary
ethical issues are not fully understood nor appreciated by
taking a narrow approach. It is felt that students from
all academic majors can began to understand the interrelated¬
ness of contemporary issues, as well as how one academic dis¬
cipline can be informed by another in order to better clarify
and understand an issue. For an example, euthanasia is not
just an issue restricted to medical ethics, it also has ram-
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ifications for sociology, religion, economics, political
science, and philosophy. It is via this interdisciplinary
approach that value clarification can be most effective.
Students will consider the context out of which med¬
icine has acquired its ethical/moral principles. The pri¬
mary concern will be to look at the Hippocratic Oath in its
own historical setting. Students will examine seven areas
of the oath: a). Oath, b). Precepts, c). The Art, d). Epi¬
demics I, e). The Physician, f). Decorum, and g). Law. In
considering these areas of the Hippocratic Corpus student
will discuss the impact religious traditions have had on
the moral principles reflected in the document. To accom¬
plish this, students will research the influence the follow¬
ing individuals writings have had on medical ethics: Thomas
Aquinas, Martin Luther, John Calvin and Augustine's Neo-
Platonic Dualism.
After developing a historical frame of reference, stu¬
dents will begin focusing on the following contemporary
ethical/moral issues in medicine: a). Abortion, b). Eu¬
thanasia, c). Human Experimentation and d). Informed Consent.
To increase students' awareness, resource people and case
studies will be used to create the environment where students
can make choices and relate to members of the class how they
arrived at their particular decision. Students must bring
to bear their interdisciplinary understanding of the issue
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in their discussions and treatment of the topics. The latter
is to be done in a public forum and discussion in the resi¬
dence hall, which will be held on October 14, 1982.
The second area to be considered will be ethics in
american business and contemporary ethical/moral issues as¬
sociated with it. The point of beginning will be with de¬
veloping an understanding of business and business ethics.
Having accomplished this through reading and class discus¬
sions, students will consider the following areas for re¬
search: a). Ethics and management, b). Ethics in advertis¬
ing, c). Ethics and standards in american business, d).
Ethics and investment. Having developed a working knowledge
of these areas and what they are concerned with, students
will again take an interdisciplinary approach while consider¬
ing the following contemporary issues: a). Conflict of in¬
terest, b). Free enterprise and public policy, c). Product
safety, d). Inadequate business standards and e). Advertis¬
ing, the means used. In relation to developing awareness,
samples of advertising will be brought to and discussed in
the classroom. In considering the above issues, students
will be given cases where they must make choices and discuss,
from an interdisciplinary approach, how they arrived at their
particular choices. This is to be done in a public forum and
discussion in the residence hall on November 18, 1982.
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The third and final area to be considered in the course
is civil law and related ethical issues. The initial task
for the students will be to consider the historical begin¬
ning of civil law. The focus will be on the Ten Command¬
ments because the last five form the foundation of the amer-
ican judicial system. From the beginning, students will
trace the development and growth of civil law through the
following western cultures: Greeks, Romans, European/
English, and the United States. In accomplishing this, stu¬
dents will consider the contributions made by Socrates,
Plato and Aristotle (Greeks). Cicero, Hadrian and Julian
(Roman). Luther, Calvin, Hobbes and Lock (Europe, England
and America). The research will be directed toward under¬
standing the ethical principles which have shaped civil law
throughout history.
The final areas to be considered in the area of civil
law will be those relating to the following contemporary
issues: a). Euthanasia, b). Capital punishment, c). Human
sterilization and d). Human experimentation. As in the pre¬
vious major topics of medicine and business, students will
use case studies and resource persons in order to formulate
an interdisciplinary approach to the issues. They will be
given cases where they must make choices and discuss how
they arrived at their particular choice. This will be done
in a public forum and discussion in the residence hall, which
will be held on December 9, 1982.
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STUDENT PROFILE
There were twenty-one students who pre-registered for
the seminar; however, only eighteen of that number partici¬
pated in the project. Three of the twenty-one withdrew
from the seminar the first week. Of the eighteen partici¬
pants, thirteen were female students and five were male
students, or 72.22% were female and 27.781 were male stu¬
dents. All classifications were represented in the group
with the exception of freshmen students. Table 1 represents














Those students who participated in the seminar repre¬
sented academic majors in three of the four academic divi¬
sions of the College. Table 2 reflects the breakdown.
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TABLE 2








Natural Science 2 11.1
Social Science 9 50.0
Undecided 1 5.6
N=18
All participants gave a choice of their future occupa¬
tional preference except two. Those students who did note
their occupational preference were majoring in academic
areas which could be considered as pre-professional prep¬











Medical Doctor 3 16.6
Minister 1 5.6
Psychologist 3 16.6




With regards to religious, or denominational preference,
all except one participant listed a personal preference. It
is also worth noting that those who made a choice did so with
the understanding that the choice was considered a family
tradition. In other words, no families were represented with













in Christ 1 5.6
Disciples of Christ 1 5.6
Methodist 4 22.2
No Preference 1 5.6
N=18
SUMMARY
This section on student profile has sought to indicate
how many students participated in the seminar, what percent
of the participants were males and what percent were females.
It also sought to give an indication of the participants
classification, academic major division, future occupational




The data was collected by using a Likert-type five
point scale with a twenty-one item questionnaire. This
questionnaire was developed to sample student’s attitudes
about their religious beliefs and selected ethical issues.
All of the items were closed ended which made the questions
more managable and comprehensive; see Appendix B.
DATA ANALYSIS
A computer analysis of the data was done by using a de¬
tailed data description program. The specific program used
was the P2D. This particular computer analysis provides the
user with summaries of the measures of central tendency,
mean, mode and median. It also provides frequency histograms
and measures of dispersion, range, variance, standard devia¬
tion and semi-interquartile range; see Appendix C.
FINDINGS OF THE STUDY
The findings revealed, in comparing the pretest results
with posttest, that students religious beliefs and attitudes
about selected ethical issues had not deviated. In other
words, the seminar experience did not significantly influ-
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ence the pre-seminar attitudes of the students. By way of
illustration, question two in Table 5 reveals evidence of
pre-seminar attitudes being almost the same as post-seminar
attitudes.
In the pretest, two students strongly disagreed, fifteen
disagreed and one student agreed that men should dominate
women. To this end, seventeen students, or 94.44% believe
that men should not dominate women, while one student, or
5.5% believed that men should dominate women. Tables 5, 6,





No. SD D NO A SA
Q1 36.11% 58.33% 0.00% 5.56% 0.00%
Q2 11.11% 83.33% 0.00% 5.56% 0.00%
Q3 38.89% 33.33% 2.78% 16.67% 8.33%
Q4 8.33% 83.33% 5.56% 0.00% 2.78%
Q5 16.67% 72.22% 0.00% 8.33% 2.28%
Q6 38.89% 47.22% 5.56% 0.00% 8.33%
91 11.11% 83.33% 5.56% 0.00% 0.00%
SD= Strongly Disagree A= Agree
D= Diagree SA= Strongly Agree





No. SD D NO A SA
Q8 18,39% 77.78% ■ 5.56% 0.00% 2.78%
Q9 50.00% 22.22% 5.56% 13.89% 8.33%
QIO 5.56% 86.11% 0.00% 8.33% 0.00%
Qll 47.22% 44.44% 5.56% 2.78% 0.00%
Q12 8.33% 86.11% 0.00% 5.56% 0.00%
Q13 17.14% 77.78% 0.00% 5.56% 0.00%
Q14 16.67% 83.33% 0.00% 0.00% 0.00%
SD= Strongly Disagree A= Agree
D= Disagree SA= Strongly Agree




' ' 1 1 . ^ 1— 1- ..... 1. 1 ■ Ml.
Question
No. SD D NO A SA
Q15 41.67% 36.11% 8.33% 8.33% 5.56%
Q16 19.44% 69.44% 8.33% 2.78% 0.00%
Q17 13.89% 83.33% 0.00% 2.78% 0.00%
Q18 8.33% 91.67% 0.00% 0.00% 0.00%
Q19 19.44% 80.56% 0.00% 0.00% 0.00%
Q20 16.67% 58.33% 5.56% 11.11% 0.00%
Q21 27.78% 19.44% 16.67% 33.33% 2.78%
SD= Strongly Disagree A= Agree
D= Disagree SA= Strongly Agree
N0 = No Opinion N= 18
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IMPLICATIONS
From reviewing the material, the following inferences
may be made. First of all, those students who had partici¬
pated in the seminar had formed their religious beliefs
and attitudes; they were open to exploration of those be¬
liefs and values but were not ready, at the close of the
seminar, to alter those beliefs and values. However, this
does not mean that the seminar participants did not deepen
their understanding of ethical issues. The level of student
research and involvement with the subject matter of the sem¬
inar are intangibles that were not measured via the pretest,
posttest results. In light of their involvement and the
quality of their research, it is reasonable to say that
those students who participated in the seminar, did broaden
their conceptualization of selected ethical issues.
Secondly, it is possible that those religious beliefs
and attitudes already in place are compatible, in a Salugenic
way, with students emotional and social development.
Finally, the findings may also suggest that those students
who are in the upper years, juniors and seniors, may have al¬
ready gone through periods of redefining their beliefs and
values early in their college experience. In a survey con¬
ducted through the Student Development Services Division of
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Tougaloo College in 1982, 50.51 of one hundred and three en¬
tering freshmen noted that one of the important goals for
attending college was to enhance their self-esteem; see
Appendix D. This necessarily means that students would be
rethinking and reshaping their beliefs and value systems.
Statistically, the results are presented in summary
form and would indicate that at the end of the seminar ex¬
perience, no significant movement had taken place with re¬
gards to students rethinking and refocusing their religious
beliefs and value systems. In broadening their conceptual¬
ization of selected ethical issues empirically, some seminar
participants did reflect evidence of having been positively
influenced and encouraged to refocus, re-evaluate and reshape
their religious orientation. As evidence of the above state¬
ment, the following cases are presented.
These cases are presented to serve several purposes.
The first is to present an idea of how the seminar experience
served to encourage adaptive growth for individuals beginning
with and focusing on particular items on the pretest and post¬
test questionnaire. The second purpose is to illustrate how
the content and context of the seminar grew out of the writer's
theory of ministry and thirdly, how the seminar activities
were focused through the value-clarification approach. In
short, how these three areas were realized in the seminar ex¬
perience to encourage Salugenic religious attitudes.
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A CASE STUDY
The first case focuses on a twenty-one year old fe¬
male; she is a senior, single and a Political Science major
who’s future occupational preference is to become a law¬
yer; her religious preference is Baptist.
On the student's pretest questionnaire, there were
two items which will be singled out due to the implication
of their meaning and her responses. The first is the ninth
item on the pretest and posttest questionnaire which states,
"The value of life and personhood is shaped by an individu¬
al's religious beliefs." To this item, the student strongly
disagreed. The implication is that for her, at least in the
context of the pretest, religious beliefs have no bearing
upon the values of life and personhood.
The second is item fifteen on the pretest and posttest.
This statement reads; "People should never show any anger
toward God under any circumstance; her response was that she
strongly agreed. The implication is that her religious ori¬
entation informed her that anger toward God under any cir¬
cumstance is not acceptable. On the posttest, the student
changed her responses, respectively from strongly disagree to
strongly agree and from strongly agree to strongly disagree.
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The changes which appear on her posttest questionnaire in¬
dicate that the seminar experience did serve as an empower¬
ing experience, and value-clarification experience.
It is possible, at least in part that this young woman's
turning point grew out of a class assignment that considered
the issue of euthanasia. Her research focused on consider¬
ing euthanasia from a historical perspective. In short, she
was to present the class with information that argued the pros
and cons of euthanasia in historical form. After completing
the discussion and exploring of the issue, a problem was pre¬
sented for resolution. This particular problem grew out of
this writer's clinical experience.
The parents of an eighteen year old male received a call
that their son, who is also the only child, has been in an
automobile accident. Upon arriving at the hospital, the par¬
ents are told that their son has received massive internal
injury to the kidneys, liver and lungs. One kidney has been
lost and it is doubtful that the remaining kidney can be
saved. In addition to these injuries, the brain has been
severely damaged by way of head injury. The doctors are told
to do what they can. Two days later, a team of doctors in¬
formed the parents that a respirator and additional life sup¬
port systems have taken over and is the only reason their
child is reasonably alive. The young man's own life support
systems are failing and cannot be revived; the parents must
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now make a choice to continue the artificial life support
systems or to turn them off.
To resolve the problem the student must bring her own
experiences, her self and empirical data to bear in order to
resolve the problem. The discussion accomplished several
things in relation to the seminar.
The second case study is that of a twenty year old fe¬
male sophomore; she is an Accounting major, single, undecid¬
ed about a particular future occupation and Baptist. This
case was chosen because the pretest responses, when compared
with the posttest, indicates that this individual experienced
growth in several areas. The inference is made that the
seminar experience influenced her religious beliefs and val¬
ue system in a more extensive way than the initial case that
was discussed. By this it is meant that the latter individu¬
al experienced growth in diversed areas.
In the pretest data, the participant agreed that abortion
under any circumstance is wrong and should be denied to any
female. The posttest revealed that she strongly disagreed
with the abortion statement. It would appear that the semi¬
nar discussions and research in the area of abortion con¬
vinced her that there was a middle ground on which abortions
could be acceptable to her.
Another response on the pretest indicated that the in¬
dividual strongly agreed that human should never be used in
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medical experiments. The posttest however, indicates that
she disagrees with the statement that humans should never
be used in medical experiments. Her attitude and value
system can at least embrace the idea that in some cases,
human experimentations arc necessary.
In this context, the assignments, research and discus¬
sions centered around her being a medical researcher who is
seeking to develop a vaccine or treatment to combat Down's
Syndrome which is a condition that causes mental retarda¬
tion in children, generally born to parents beyond the child
bearing age. In order to continue her research, human be¬
ings must be used who are victims of Down's Syndrome. It
is this writer's belief that the activity placed the stu¬
dent in a position where she had to make choices and explore
the consequences of those choices. This activity, at least
in part, had an influence upon the student's posttest re¬
sponse .
A third statement on the pretest is that God hears
only the prayers of men; to this statement the individual
agreed. In the posttest, the individual disagreed with the
statement. This was interpreted in the context of the stu¬
dent now believing that women's prayers are also heard by
God.
ANALYSIS OF THE ACTIVITIES
First of all, the seminar was designed to assist stu-
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dents in their efforts to clarify their religious beliefs
and value systems. By placing these students in partic¬
ular situations, they had the opportunity to examine
their belief systems in light of issues that are part of
the experience of living in a complex society. With the
aid of their classmates and feedback from the instructor,
these students began to focus on their options in making
choices. This is called value-clarification; as stated
previously, value-clarification is understood to be an
experience in which individuals seriously consider their
belief and value systems in relation to the living ex¬
perience .
Secondly, the seminar was designed not to teach stu¬
dents what is to be believed, but to introduce students to
a process through which they can discern for themselves the
difference in religious beliefs and values that heal, over
and against those beliefs and values that are growth dimin¬
ishing. In the case of these female students, this process
was experienced in the context of bringing themselves,
their beliefs and experiences to the problems and discus¬
sions. The focus is still on their having to make choices.
Again, this process is part of the value-clarification ap¬
proach used in the seminar. Individuals develop values
when personal choices are made and evaluated in light of
actual consequences. The seminar context gave these stu¬
dents an opportunity to consider alternative modes of
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thinking and acting. In this regard, their growth was
Salugenic in that they were able to discuss options in
light of their belief and living experiences.
CONCLUSION
Before the seminar experience, these students' reli¬
gious orientation, at least with regards to the pretest,
was not enabling in that their perception of religion was
that it had no relation to the valuing of personhood and
the quality of life. The post seminar experience on the
other hand, indicates that these particular participants
did experience some adaptive growth in their religious be
liefs and value systems. In the context of these cases,
movement toward a growth-nurturing or Salugenic religious
orientation did occur.
INTEGRATION OF MINISTRY THEORY
INTO THE SEMINAR
The seminar was an example of the writer's theory of
ministry being integrated into a classroom setting and
actualized. This actualization occurred in the following
ways. First of all, the church must use the available re
sources to find creative ways of interpreting the love of
God in terms which address individual's conditions of es¬
trangement in a complex society.
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Pathogenic religious orientation diminished the indi¬
vidual's creativity and ability to experience the love of
God in positive ways. The fear of what God might do to an
individual who expresses anger toward Him is a condition
of estrangement. The seminar experience encouraged indi¬
duals to consider their conditions of estrangement in an
environment that appreciates and encourages questioning
and examining religious beliefs. In this way, individuals
learn to love and experience God out of the perception
that God is concerned about the total human condition and
the well-being of individuals.
Secondly, the church, as a symbol of God's active par¬
ticipation in the lives of contemporary men and women, is
called to empower members of the beloved community that
they might live more creatively in light of the Christian
faith. This concept is understood by the writer as being
empowering men and women to creatively meet the challenge
of living in a complex society.
The seminar gave the participants an opportunity to ex¬
perience the process of valuing or value-clarification. It
is only through weighing the pros and cons, making choices,
evaluating the consequences of actions that values and valu
ing are developed. Value-clarification can increasingly en
able individuals to become creatively empowered as they con
front the contradictions and pressures of modern living.
The theological foundation of the seminary served as an
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example o£ the church's presence and involvement in empower¬
ing members of the beloved community in an academic setting.
Finally, the church, wherever the community of the faith¬
ful is manifested, is a symbol of God's active participation
in the lives of men and women in an effort to liberate them
from growth-diminishing conditions, to growth-enhancing
conditions.
The content and context of the seminar focused on en¬
couraging students to discern for themselves the difference
in Salugenic religious beliefs over and against Pathogenic
religious beliefs. Through discussions, research, bring¬
ing one's own experience and self to bear, students could
experience growth-enhancing attitudes which could deepen
their social development and emotional attitudes. The case
studies previously mentioned focusing on the twenty-one
year old female senior and the twenty year old sophomore
are example of the seminar serving as a vehicle for indi¬
viduals to move from Pathogenic to Salugenic religious
attitudes and belief systems.
NEED FOR FURTHER STUDY
It is the feeling of the writer that religious beliefs
and attitudes are important in enabling individuals to
live more creatively. When these beliefs and attitudes
become oppressive or pathogenic, individuals can no longer
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realize creative growth or personality integration. The
church's presence in higher education can be a vehicle of
intervention to encourage individuals to seriously examine
their belief systems and attitudes.
It is doubtful that this period of examination can be
completed in the span of one semester; it is feasible to
say that the process can begin. The writer also feels
that such a project of intervention with college students
has integrity and should become an on-going activity with
students, perhaps at the freshman year when students are
involved in an active ritual of identify formation, seek¬
ing their self-esteem and self-confidence.
PROJECTIONS
This particular section will give an indication of how
ministry, in the context of Tougaloo College and as con¬
ceptualized by the writer, may be an enabling instrument
for students as they creatively examine their religious
orientation. It is intended that the following paragraphs
will identify areas where students can find fertile ground
where they can continue to be nurtured beyond the seminar
experience.
The first area of ministry that can be considered as
an instrument to foster Salugenic religious attitudes is
worship. In the context of the worship experience, it is
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the writer's position that collective worshiping can offer
the individual an occasion for healing, nurturing and ho¬
listic growth. By this it is meant that individuals can
collectively enable each other through their prayers,
songs and presence. It is in cooperate worship that in¬
dividuals affirm the value of others and receive affirma¬
tion of their own worth. In other words, cooperate worship
can be a centering experience for the entire community.
This centering experience is where community members share
a common experience of being in communion with the ground
of being, God. It is through cooperate worship that in¬
dividuals can find the courage to affirm their own human¬
ity in light of the humanity of others and God's concern
for each. In short, cooperate worship, when carried out
with the focus on enhancing religious attitudes and value
systems, can encourage Salugenic religious attitudes.
Secondly, the preaching function can enable students
in their growth process and Salugenic religious develop¬
ment. The sermon can be a source of therapy for individ¬
uals who may be struggling with pathogenic religious issues
and concerns. It is through the sermon that the Christian
message can be communicated in ways that are affirming and
growth producing for all dimensions of the individual's
life. These dimensions are emotional, spiritual, educa¬
tional, and social. Preaching, in the conceptual frame
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of the writer, can enable personality integration.
Thirdly, the group experience can also offer indi¬
viduals encouragement and support in developing Salugenic
religious attitudes. The group experience here is under¬
stood to be an activity where issues and topics of dis¬
cussion are centered on strengthening individual's atti¬
tudes toward sexuality, self-concept, drugs and alcohol,
as well as other related areas that can create crisis ex¬
periences. Thus, the group experience can be understood
as an instrument of intervention.
Pastoral counseling is the fourth area of ministry
where individuals can experience opportunities to continue
the process of developing Salugenic religious attitudes.
Counseling provides a condition where the mental health
ministry of the church is focused on enabling troubled
individuals to work through their condition of estrange¬
ment and crisis. It is the place where the writer affirms
the humanity of the individual. This simply means that
a helping relationship is established. In this way, it
is hoped that individuals can be encourage to work through
their pain and embarrassment in constructive ways. In the
context of the tradition of pastoral care, counseling is
one aspect of the healing function associated with the
historical Christian community.
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Finally, the mental health ministry o£ the church is
culminated in the minister's own sense of being, faith,
attitudes, respect for the sanctity of personality and
interacting with others. The depth and quality of these
experiences can determine if others can be encouraged in
their struggles to develop Salugenic religious beliefs
and value systems.
Again, it is important to point out that the writer
has identified areas of ministry that can encourage in¬
dividuals to examine their religious frame of reference
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1. People's well being is no longer important in our society.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
2. Men should dominate women.
Strongly Disagree Disagree ^No Opinion
^Agree Strongly Agree
3. People have a right to a life of quality under any
circumstances.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
4. Abortion under any circumstance is wrong and should be
denied to any female.
Strongly Disagree ^Disagree ^No Opinion
Agree Strongly Agree
5. Marriages should take place only between people who have
the same religious preference.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
6. Human beings should never be used in medical experiments.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
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7. Birth control is something Christians should never
practice.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
8. God hears only the prayers of men.
Strongly Disagree Disagree ^No Opinion
^Agree Strongly Agree
9. The value of life and personhood is shaped by religious
beliefs.
Strongly Disagree Disagree ^No Opinion
^Agree Strongly Agree
10. Ethics and morality should have no place in the study of
and practice of law.
Strongly Disagree Disagree ^No Opinion
^Agree Strongly Agree
11. A person should not be kept alive by artificial means if
there is no medical possibility of "normal recovery".
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
12. Questions of ethics and morality should have no place in
business practice.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
13. What a person believes about religion has nothing to do
with emotional and social development.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
14. God is more concerned with people's church attendance
rather than the way that they are treated.
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Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
15. People should never show any anger toward God under
any circumstances.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
16. Artificial insimination is the same as adultery and
should never be used by human beings.
Strongly Disagree Disagree ^No Opinion
^Agree Strongly Agree
17. Ethics and morality have nothing to do with the practice
of medicine.
Strongly Disagree ^Disagree No Opinion
Agree Strongly Agree
18. The church should be concerned about the souls of people
and not people's emotional, physical and spiritual devel¬
opment .
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
19. People who experience problems in life are being punish¬
ed by God.
Strongly Disagree Disagree ^No Opinion
^Agree Strongly Agree
20. It is all right to doubt that God exists and cares
about humanity.
Strongly Disagree Disagree No Opinion
^Agree Strongly Agree
21. How often do you attend church?
Once a week Once a month Twice a week or more
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APPENDIX D
WHAT ARE STUDENTS SEEKING?
Based on the Background Status Information Survey, stu¬
dents were asked to rank order goals for attending Tougaloo
College (4-very important to 1-not important).
VI I
4 - To acquire a basic knowledge
in the humanities, social
sciences, natural sciences.
and education. 41 (39.9%) 50 (48.5%)
5 - To acquire competence in
reading, writing, and
mathematics. 51 (49.5%) 40 (38.8%)
6 - To acquire depth of know¬
ledge in at least one
academic discipline. 44 (42.7%) 39 (37.9%)
8 - To participate in cultural,
intellectual and social
activities. 16 (15.5%) 53 (51.5%)
10- To enhance my self-confi¬
dence and self-esteem 52 (50.5%) 55 (34%)
12- To improve my lifestyle. 40 (38.8%) 34 (33%)
13- To obtain educational ex¬
periences relevant to
minorities. 30 (29.1%) 51 (49.5%)
14- To become involved in
community service
activities. 17 (16.5%) 40 (38.8%)
15- To retain or upgrade current
job skills. 32 (31.1%) 41 (39.8%)
86
Student generally decided to enroll at Tougaloo for
the wide range of course offerings, as a result of paren¬
tal pressure, and because of the academic reputation of
the College.
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